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INTRODUCTION
What is reading? Reading is one of the main skills that a pupil must acquire in the process of mastering a foreign language in school. Reading is about understanding written texts. It is a complex activity that involves both perception and thought. Reading consists of two related processes: word recognition and comprehension. Word recognition refers to the process of perceiving how written symbols correspond to one’s spoken language. Comprehension is the process of making sense of words, sentences and connected text. Readers typically make use of background knowledge, vocabulary, grammatical knowledge, experience with text and other strategies to help them understand written text. Through reading in a foreign language the pupil enriches his knowledge, of the world around him. He gets acquainted with the coun​tries where the target language is spoken.

Reading develops pupils' intelligence. It helps to devel​op their memory, will, imagination. Pupils become accus​tomed to working with books, which in its turn facilitates unaided practice in further reading. 
Teaching reading is very important, because it helps to develop others skills: speaking and writing. This theme very relevant, because sometimes in school teachers don’t develop this skill right way, and spare a little time for it. Therefore I chose this theme for research.

        The aim of this work: To know about reading skills and teaching reading.
Tasks:

- To know about content of teaching reading

- To know about kind of reading
- To know about pupils’ difficulties have in learning reading

- To know how to teach reading
- To know about pupils’ mistakes in reading and how correct them
The term paper includes: Introduction, Two chapters, Conclusion, Bibliography and Appendix. 
In first chapter considers reading skills and content of teaching reading. In second chapter considers practical part, ways how to teach reading, pupils’ mistakes have in learning reading and how correct them. In this work were use next sources: Rogova G.V. Methods of teaching English 

Rogova G.V. Technique in teaching of English language. 

Starkov A.P., Dixon R.R.  The Fifth Form English 
Рогова Г. В., Мануэльян Ж.И. Методика работы над текстом в старших классах средней школы. - «Иностранные языки в школе»
CHAPTER I 
THE CONTENT OF TEACHING READING

1.1 Reading skills
Reading is one of the main skills that a pupil must acquire in the process of mastering a foreign language in school. The syllabus for foreign languages lists reading as one of the lead​ing language activities to be developed. It runs: "To read, without a dictionary, texts containing familiar grammar ma​terial and no more than 4—6 unfamiliar words per 100 words of the text the meaning of which, as a rule, should be clear from the context or familiar word-building elements (in the eight-year school). Pupils are to read, with the help of a dictionary, easy texts containing familiar grammar material and 6—8 unfamiliar words per 100 words of the text (in the ten year school)." Therefore reading is one of the practical aims of teaching a foreign language in schools. 

Reading is of great educational importance, as reading is a means "of communication, people get information they need from books, journals, magazines, newspapers, etc. Through reading in a foreign language the pupil enriches his knowledge, of the world around him. He gets acquainted with the coun​tries where the target language is spoken.

Reading develops pupils' intelligence. It helps to devel​op their memory, will, imagination. Pupils become accus​tomed to working with books, which in its turn facilitates unaided practice in further reading. The content of texts, their ideological and political spirit influence pupils. We must develop in pupils such qualities as honesty, devotion to and love for our people and the working people of other countries, the texts our pupils are to read must meet these requirements. Reading ability is, therefore, not only of great practical, but educational, and social impor​tance, too.

Reading is not only an aim in itself; it is also a means of learning a foreign language. When reading a text the pupil reviews sounds and letters, vocabulary and gram​mar, memorizes the spelling of words, the meaning of words and word combinations, he also reviews grammar and, in this way, he perfects his command of the target language. The more the pupil reads, the better his reten​tion of the linguistic material is. If the teacher instructs his pupils in good reading and they can read with sufficient fluency and complete comprehension he helps them to ac​quire speaking and writing skills as well. Reading is, there​fore, both an end to be attained and a means to achieve that end [7, 177-178].
1.2 The content of teaching reading
Reading is a complex process of language activity. As it is closely connected with the comprehension of what is read, reading is a complicated intellectual work. It requires the ability on the part of the reader to carry out a number of mental operations: analysis, synthesis, induction, deduc​tion, comparison.

Reading as a process is connected with the work of vis​ual, kinesthetic, aural analyzers, and thinking. The vis​ual analyzer is at work when the reader sees a text. While seeing the text he "sounds" it silently, therefore the kinesthetic analyzer is involved. When he sounds the text he hears what he pronounces in his inner speech so it shows that the aural analyzer is not passive, it also works and, finally, due to the work of all the analyzers the reader can under​stand thoughts. In learning to read one of the aims is to minimize the activities of kinesthetic and aural analyzers so that the reader can associate what he sees with the thought expressed in reading material, since inner speech hin​ders the process of reading making it very slow. Thus the speed of reading depends on the reader's ability to establish a direct connection between what he sees and what it means. To make this easier to understand it may be represented as follows:

visual                                  thoughts 

analyzer
                     


kinesthetic                           aural  analyzer

analyzer


There are two ways of reading: aloud or orally, and si​lently. People usually start learning to read orally. In teach​ing a foreign language in school both ways should be developed. Pupils assimilate the graphic system of the target language as a means which is used for conveying informa​tion in print. They develop-this skill through oral reading and silent reading.

When one says that one can read, it means that one can focus one's attention on the meaning and not on the form; the pupil treats the text as a familiar form of discourse and not as a task of deciphering. "The aim of the teacher is to get his pupils as quickly as possible over the period in which each printed symbol is looked at for its shape, and to arrive at the stage when the pupil looks at words and phrases, for their meaning, almost without noticing the shapes of the separate letters” [5, 58]. A good reader does not look at letters, nor even at words, one by one, however quickly; he takes in the meaning of two, three, or four words at a time, in a single moment. The eyes of a very good reader move quickly, taking long "jumps" and making very short "halts". We can call this ideal reading "reading per se". Reading per se is the end to be attained. It is possible provided:

(1) the reader can associate the graphic system of the language with the phonic system of that language;

(2) the reader can find the logical subject and the logi​cal  predicate of  the sentences:

                  The man there  is my neighbor.

                  There were many people in the hall. 

                  It was difficult for me to come in time.

(3)
the reader can get information from the text (as a whole).
These are the three constituent parts of reading as a pro​cess.

As a means of teaching reading a system of exercises is widely used in school, which includes:

1 graphemic-phonemic exercises which help pupils to assimilate grapheme-phonemic correspondence in the Eng​lish language;

2. structural-information exercises which help pupils to carry out lexical and grammar analysis to find the logical

subject and predicate in the sentences following the struc​tural signals;

3. semantic-communicative exercises which help pupils to get information from the text.

The actions which pupils perform while doing these exer​cises constitute the content of teaching and learning reading in a foreign language. [6, 178-180].
1.3 Difficulties which pupils have in reading in the English language
Reading in the English language is one of the most difficult things because there are 26 letters and 146 graphemes which represent 46 phonemes. Indeed the English alpha​bet presents many difficulties to Russian-speaking pupils because the Russian alphabet differs greatly from that of the English language. A comparison of the two languages shows that of the 26 pairs of printed letters (52 — if we consider capital and small letters as different symbols) only 4 are more or less similar to those of the Russian al​phabet, both in print and in meaning These are K, k, M, T. 31 letters are completely new to pupils. These are b, D, d, F, f, G, g, h, L, 1, I, i, J, j, N, n, Q, q, R, r, S, s, t, U, u, V, v, W, w, Z, z. The letters A, a, B, C, c, E, e, H, O, o, P, p, Y, y, X, x occur in both languages, bit they are read differently. They are, therefore, the most difficult letters for the pupil to retain. Obviously in teaching a pupil to read English words, much more attention should be given to those letters which occur in both languages but symbolize entirely different sounds. For example, H, p ... (Pupils often read How as [nau]. Therefore, in presenting a new letter to pupils the teacher should stress its peculiarity not only from the standpoint of the English language (what sound or sounds it symbolizes) but from the point of view of the Russian language as well.

It is not sufficient to know English letters. It is neces​sary that pupils should know graphemes, how this or that vowel, vowel combination, consonant, or consonant combi​nation is read in different positions in the words (window, down). 
The teacher cannot teach pupils all the existing rules and exceptions for reading English words. Nor is it necessary to do so. When learning English pupils are expected to assim​ilate the following rules of reading: how to read stressed vowels in open and closed syllables and before r; how to read ay, oo, on, ow; the consonants c, s, k, g; ch, sh, th, ng, ck and tion, tsion, ous. The rules are not numerous, but they are important to the development of reading.

Pupils should learn the reading of some monosyllabic words which are homophones. For example: son — sun; tail — tale; too — two; write — right; eye — I, etc.

At the very beginning, the pupil is compelled to look at each printed letter separately in order to be sure of its shape. He often sees words and not sense units. For instance, he reads: The book is on the desk and not (The book is) (on the desk).

The most difficult thing in learning to read is to get in​formation from a sentence or a paragraph on the basis of the knowledge of structural signals and not only the meaning of words. Pupils often ignore grammar and try to understand what they read relying on their knowledge of autonomous words. And, of course, they often fail, e. g., the sentence He was asked to help the old woman is understood as Он попросил помочь старушке, in which the word he becomes the subject and is not the object of the action. Pupils some​times find it difficult to pick out topical sentences in the text which express the main ideas.

To make the process of reading easier new words, phrases and sentence patterns should be learnt orally before pu​pils are asked to read them. So when pupils start reading they know how to pronounce the words, the phrases, and the sentences, and are familiar with their meaning.

Consequently, in order to find the most effective ways of teaching the teacher should know the difficulties pupils may have.

CHAPTER II

WAYS IN TEACHING READING
2.1 Some ways how to teach reading

The teacher can use the whole system of exercises for developing pupils' ability to read which may be done in two forms — loud and silent.

Reading aloud. In teaching reading aloud the following methods are observed: the phonic, the word, and the sentence methods. When the p h o n i c method is used, the child learns the sounds and associates them with graphic symbols — letters. In the word method a complete word is first presented to the child. When several words have been learnt they are used in simple sentences [7]. The sentence method deals with the sentences as units of approach in teaching reading. The teacher can develop pupils' abil​ity to read sentences with correct intonation. Later the sentence is split up into words [7].  The combination of the three methods can ensure good reading.

Pupils are taught to associate the graphic symbols of words with their meaning already learned orally. All the analyzers are at work: visual, auditory, kinesthetic. The leading role belongs to the visual analyzer, It is necessary that the graphic symbols (images) of words should be fixed in the pupils' memory. In teaching English in schools, how​ever, little attention is given to this. Pupils are taught how, "to sound" words rather than how "to read" them. They often repeat words, combination of words without looking at, what they read. They look at the teacher. The teacher does not realize how much he hinders the formation of graph​ic images (symbols) in the pupils' memory by teaching to read in this way.

Reading in chorus, reading in groups in imitation of the teacher which is practiced in schools forms rather kinesthetic images than graphic ones. The result is that pu​pils can sound the text but they cannot read. The teacher should observe the rule "Never read words, phrases, and sentences by yourself. Give your pupils a chance to read them." For instance, in presenting the words and among them those which are read according to the rule the teacher should make his pupils read these words first. This rule is often violated in school. It is the teacher who first reads a word, a column of words, a sentence, a text and pupils just repeat after the teacher.

Teaching begins with presenting a letter to pupils, or a combination of letters, a word as a grapheme. The use of flash cards and the blackboard is indispensable.

Flash cards when the teacher uses them allow him:

(a) to present  a  new  letter  (letters);

(b) to make pupils compose a word (several flash cards are distributed among the pupils, for example, p, n, e; they compose pen);

      (c) to check pupils' knowledge of letters or graphemes;

      (d) to make pupils recollect the words beginning with he letter shown (p -pen, pencil, pupil, etc.);

      (e) to make pupils show the letter (letters) which stand for the s6und [ou], [a:], [ө], etc.

When teaching reading the teacher needs a set of flash cards at hand. If the teacher uses the blackboard instead he can write printed letters on it and pupils can recollect the words they have learnt orally which have this or that letter, compose a word, etc.

The same devices are applied for teaching pupils to read words, the task being different, however:

(a) pupils choose words which are not read according to
the rule, for example: lake, plane, have, Mike, give, nine;

(b) pupils are invited to read the words which they usu​ally misread:

yet — let
                            cold — could 

form — from
                  called — cold


come — some
                  wood — Would

does — goes
                   walk — work

(c)       pupils are invited to look at the words and name the letter (letters) which makes the words different:

though — thought         
since — science

through— though
          with — which

hear — near
                    content — context

hear — hare
                    country — county

(d) pupils in turn read a column of words following the
key word

 (e) pupils are invited to pick out the words with the graphemes oo, ow ea, th, ...
In teaching to read transcription is also utilized. It helps the reader to read a word in the cases where the same grapheme stands for different sounds: build, suit, or words which are not read according to the rule: aunt, colonel.

In modern textbooks for the 5th form transcription is not used. It is given in the textbooks for the 6th and the 7th forms. Beginning with the 6th and the 7th forms pupils learn the phonic symbols so that they are able to read unfamiliar words which they look up in the word-list or a dic​tionary.

All the exercises mentioned above are designed to de​velop pupils' ability to associate the graphic symbols with the phonic ones.

The structural-information exercises .are done both in reading aloud and in silent reading. Pupils are taught how to read sentences, paragraphs, texts correctly. Special atten​tion is given to intonation since it is of great importance to the actual division of sentences, to stressing the logical pred​icate in them. Marking the text occasionally may be helpful.

At an early stage of teaching reading the teacher should read a sentence or a passage to the class himself. When he is sure the pupils understand the passage, he can set individ​uals and the class to repeat the sentences after him, reading again himself if the pupils' reading is poor. The pupils look into the textbook. In symbols it can be expressed like this: T — C — T — P1 — T — P2— T — Pn — T — C (T — teacher; C — class; P — pupil).

This kind of elementary reading practice should be car​ried on for a limited number of lessons only. When a class has advanced far enough to be ready for more independent reading, reading in chorus might be decreased, but not elim​inated: T — C — PiP2Pn.

When the pupils have learned to associate written sym​bols with the sounds they stand for they should read a sen​tence or a passage by themselves. In this way they get a chance to make use of their knowledge of the rules of reading. It gives the teacher an opportunity to see whether each of his pupils cart read. Symbolically it looks 1ike this: PiP2Pra T (S) C (S — speaker, if a tape recorder is used).

Reading aloud as a method of teaching and learning the language should take place in all the forms. This is done with the aim of improving pupils' reading skills.

The teacher determines what texts (or paragraphs) and exercises pupils are to read aloud.

In reading aloud, therefore, the teacher uses:
(a) diagnostic reading (pupils read and he can see their weak points in reading);

(b) instructive reading (pupils follow the pattern read by the teacher or the speaker);

(c) control reading or test reading (pupils read the text trying to keep as close to the pattern as possible).

2.2 Pupil’s mistakes and ways how to correct them
In teaching pupils to read the teacher must do his best to prevent mistakes. We may, however, be certain that in spite of much work done by the teacher, pupils will make mistakes in reading. The question is who corrects their mis​takes, how they should be corrected, when they must be corrected.

Our opinion is that the pupil who has made a mistake must try to correct it himself. If he cannot do it, his class​mates correct his mistake. If they cannot do so the teacher corrects the mistake. The following techniques may be sug​gested:

l. The teacher writes a word (e. g., black) on the black​board. He underlines ck in it and asks the pupil to say what sound these two letters convey. If the pupil cannot answer the question, the teacher asks some of his classmates. They help the pupil to correct his mistake and he reads the word.

2. One of the pupils asks:  What is the English for “черный”? If the pupil repeats the mistake, the "corrector" pro​nounces the word properly and explains the rule the pupil has forgotten.  The pupil now reads the word correctly.

3. The teacher or one of the pupils says: Find the word ”черный” and read it. The pupil finds the word and reads it either without any mistake if his first mistake was due to his carelessness, or he repeats the mistake. The teacher then tells him to recollect the rule and read the word correctly.

4. The teacher corrects the mistake himself. The pupil reads the word correctly. The teacher asks the pupil to explain to the class how to read ck.
5. The teacher tells the pupil to write the word black and underline ck. Then he says how the word is read.

There are some other ways of correcting pupils' mis​takes. The teacher should use them reasonably and choose the one most suitable for the case.

Another question arises: whether we should correct a mis​take in the process of reading a passage or after finishing it. Both ways are possible. The mistake should be corrected at once while the pupil reads the text if he has made it in a word which will occur two or more times in the text. If the word does not appear again, it is better to let the pupil read the paragraph to the end. Then the mistake is corrected.

A teacher should always be on the alert for the pupils' mistakes, follow their reading and mark their mistakes in pencil.

Silent reading. In learning to read pupils widen their eyespan. They can see more than a word, a phrase, a sen​tence. The eye can move faster than the reader is able to pronounce what he sees. Thus reading aloud becomes an obstacle for perception. It hinders the pupil's comprehension of the text. It is necessary that the pupil should read silently. Special exercises may be suggested to develop pupils' skills in silent reading. For instance, "Look and say, read and look up." (M. West) To perform this type of exercises pupils should read a sentence silently, grasp it, and reproduce it without looking into the text. At first they perform such exercises slowly. Gradually the teacher limits the- time for the pupils' doing the exercises. It makes them read faster and faster. All this lead to widening their eyespan.
Teaching silent-reading is closely connected with two problems:

1. instructing pupils  in  finding in sentences what  is new in the information following some structural signals, the latter is possible provided pupils have a certain knowledge of grammar and vocabulary and they can perform lexical
and grammar analysis;

2. developing pupils' ability in guessing.

Pupils should be taught how to find the logical predicate in a sentence. The teacher may ask his pupils to read a text silently and find the words conveying the new information in the text according to their position. There are some sig​nals which may be helpful in this respect. These are — the Passive Voice (The doctor was sent for); the indefinite article (A man came up to me); the construction "It is/was" (It was not difficult for him to finish his work in time), etc. Grammar and lexical analyses help pupils to assimilate structural words, to determine the meaning of a word proceeding from its position in the sentence, to find the meanings of unfa​miliar words, and those which seem to be familiar but do not correspond to the structure of the sentence (e. g., I saw  him book a ticket). Pupils' poor comprehension often results from their poor knowledge of grammar (syntax in particular). The teacher should instruct pupils how to work with a diction​ary and a reference book so that they can overcome some difficulties independently. Although in school the teacher often applies grammar and lexical analyses, however, he often" does it lot with the aim of the "actual division" or parsing of the sentence and better comprehension of the sen​tence or of the text, but with the aim of checking or revision of his pupils' knowledge of grammar and vocabulary. This does not mean that the teacher should avoid grammar and vocabulary analyses for revision. However much more attention should be given to teaching pupils 'how to carry out the actual division of sentences to get information from the text. Here are a few examples of structural-information exercises:

- Read the following sentences and guess the meaning of the words you don't know.

- Read the sentence an idea struck me and explain the use of the indefinite article.

- Find the logical predicates in the sentences with the words alone, even, so.

- Read the text. Stress the words conveying new in​ formation in each sentence.

E. g.,       I have a bag. The bag is black.

               It is a new bag. I like my new bag.

- These sentences are too complicated. Break them into shorter sentences.

        -       Find the sentence which summarizes the paragraph.

        - By what words is the reader carried from sentence to sentence in this paragraph?


-       What is the significance of the tense difference?

What is the effect of the series of repetitions in the paragraph?

To read a text the pupil must possess the ability to grasp the contents of the text. The pupil is to be taught to compare, to contrast, to guess, and to forsee events.

One of the most frequently used methods by which chil​dren attack new words is through the use of picture clues.

The use of context clues is another word-getting technique. The pupil discovers what a new word is when that particular word is needed to complete the meaning of the sentence.
In teaching pupils to read much attention should be given to the development of their ability to guess. One of the best ways to develop this skill is to give the pupil the text for acquaintance either during the lesson or as his homework. He can read it again and again. "Before questions" may be helpful. They direct the pupil's thought when he reads the text. If the work is done during the lesson, the teacher can direct his pupils in guessing new words. 
The teacher instructs pupils how to get information from the text. Semantic-communicative exercises are recommended. They are all connected with silent reading. These may be:

- Read and say why Jack does not take the apple 

       - Read. Find answers to the following questions 

- Read the text.  Find the words which describe the room.

-Read the text. Say what made the Prime Minister leave the country (Newspaper).       '

- There are two causes of the strike. Find them in the text (Newspaper).

- There are three main features of the substance men​tioned in the text below. Find them (Popular Science).

-The author describes his hero with great sympathy.
        - Find in what words he expresses his attitude (Fiction).

- Read the text and prove that ... is a kind woman.

-  Read the text and find arguments to prove that ...

The three types of exercises are distributed differently depending on the stage of teaching. In the 5—6th forms graphemic-phonemic and structural-information exercises should prevail. In the 7—10th forms structural-information and semantic-communicative must be mostly used; the latter should prevail.

Pupils perform graphemic-phonemic exercises reading them aloud. The teacher uses individual, group, and full class reading. He checks the pupil's reading by making him read aloud.

Pupils perform structural-information exercises by read​ing them aloud and silently. The teacher uses individual, group, and full class reading when pupils read sentences, paragraphs of the text aloud, and when the aim is to teach pupils correct intonation in connection with the actual di​vision of sentences. He checks the pupil's reading asking him to read aloud.

The teacher uses mass reading when pupils read sentences, paragraphs of the text silently; the objective may be dif​ferent: either to widen their eyespan or to find new information. The teacher checks the pupil's silent reading by asking him to reproduce a sentence or a paragraph; through partial reading of a sentence or a clause; through the pupil's interpreting the text; by utilizing true-and-false statements, questions and answers, and, finally, translation.

Pupils perform semantic-communicative exercises reading the text silently.If the work is done during the lesson the teacher uses mass reading. He checks his pupils' compre​hension by asking the pupils individually. The techniques the teacher uses to check pupils' ability to get information from the text may be different. The choice depends on the stage of teaching, on the material used; on pupils' progress.

In the junior stage the following techniques may be sug​gested:

  -      Read and draw.


- Here are the questions. Find the answers in the text. (Before-questions are given.)

- Find the following sentences in the text. (The teacher gives Russian equivalents.)

- Correct the following statements which are not true to fact.

- Translate   the sentences   (the paragraph)   beginning with the words
(The teacher reads the words.)

-    Recite the text.

-    Read the sentences you find most important in the text.

Some of the assignments may be done in writing. In the intermediate and senior stages the following tech​niques may be recommended.

- Answer the questions. (All types of questions may be used. However, why-questions are desirable.)

- Tell your classmates what (who, when, where, why)...
- Read the words (the sentence or the paragraph) to prove or to illustrate what you say.

- Find the words (sentences) from which you have got some new information for yourself.

- Read the paragraph (paragraphs) you like best, and say why you like it.

-      Translate the paragraph when (where, why, etc.) 

             - Translate the text. (This may be done both orally and in written form.)
Write a short annotation of the text.  (This may be done either in English or in Russian.)

The choice depends on the material used.

If the text is easy, i. e., if it does not contain unfamiliar words and grammar items (as is the case in the junior form) the teacher uses those techniques which are connected with speaking, with the active use of vocabulary and sentence patterns. Similar techniques may be used in intermediate and senior stages if the text is not difficult for the class. The teacher asks his pupils a few questions to test their understanding. The interrogation should be carried out brisk​ly. The teacher passes from pupil to pupil without waiting if a particular pupil has not got his answer ready. For the most profitable results of this work speed is essential. It ensures that all get a chance to answer. With books open one of the pupils asks a question or a number of questions and another answer. The teacher asks the pupils to retell the text. One pupil begins retelling the text, another con​tinues. Each pupil says a few sentences. The teacher asks the first group of pupils to be ready to say everything they know about X, the second group — everything they know about J, the third group — about Y, and so on. The teacher arranges a discussion on the text read by pupils in class or at home.

The work must be carried out in a way which will be of interest to pupils and develop not only their reading ability but their aural comprehension and speaking abilities as well.

If the text is difficult, i. e., if it contains unfamiliar words and grammar items, and pupils must consult a diction​ary or a reference book to understand it the techniques the teacher uses should be different, as the pupils read the text not only to get information but to improve their knowl​edge of the language and intensive work is needed on their part. The intensive work may be connected with:

(a)
lexical work which helps pupils to deepen and enrich their vocabulary knowledge;

(b) grammar work which helps pupils to review and systematize their grammar knowledge and enrich it through grammar analysis;

(c) stylistic work which helps pupils to become acquaint​
ed with stylistic use of words and grammar forms (inver​sion, tense-usage, etc.);


 (d)    content analysis which helps pupils to learn new con​cepts quite strange to Russian-speaking pupils. For instance, the Houses of Parliament, public schools, etc.

The exercises are mostly connected with recognition on the part of the learners, namely, find ... and read; find ... and analyze ... ; find ... and translate; read those sentences which you think contain the main information; answer the questions, etc. The choice also depends on pupils' progress. If pupils are orally skilful, the techniques the teacher uses are to be those connected with conversation, If pupils are poor in speaking the techniques the teacher uses should be those of recognition, translation, retelling in the mother tongue, etc.

Unfortunately, some teachers have a tendency to test instead of teach during classroom work and they often con​fine themselves to reading and translating the text. This is a bad practice. Pupils are tested and not taught. Moreover, the procedure becomes monotonous, and the work is inef​fective. A pupil who has been called on to read and received a mark will not usually listen to his classmates.

The methods and techniques suggested above will help the teacher to teach pupils reading as the syllabus requires.

CONCLUSION
Having made our work we come to conclusion? That reading skills is very important in learning foreign language, because it helps to develop other skills. And so it’s necessary to teach reading right way and spare much attention. The teacher can use the different ways for developing pupil’s ability to read. We viewed some of them in this work. Of course it’s necessary to teach pupils read letter, word, word-combination, also it’s important to teach them comprehension text in whole. Usually pupils taught how “to sound” word rather than how “to read” them. They repeat words, combination of words without looking at them. Therefore it’s important to use flash card and visual aids.

In teaching pupils to read much attention should be given to the development of their ability to guess. In this work were presented some of ways how to do it.  The work must be carried out in a way which will be interest to pupils and develop not only their reading ability but their aural comprehension and speaking abilities as well. Teacher should use definite ways in teaching reading, because of it’s ways different for different pupils and class. 
Unfortunately, some teachers have a tendency to test instead of teach during classroom work and they often confine themselves to reading and translating the text. This is a bad practice. Consequently the process of teaching becomes monotonous and the work ineffective.
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APPENDIX
Appendix 1

Reading Practice
Test 1 1. Read the statements below and then choose the best answer to the question from the list of lettered choices that follows. 

Sometimes when we don't get enough sleep we become very short-tempered.

It is important to set a time to go to bed that is realistic.

How are these two sentences related? 


A) The first sentence explains the meaning of the second.
 

B) The second sentence explains why a lack of sleep affects us.
 

C) The second sentence proposes a solution.
 

D) The second sentence contradicts the first.
 

2. Read the statements below and then choose the best answer to the question from the list of lettered choices that follows.

Most people collect Star Wars toys for sentimental reasons.

Some people collect them strictly to make money.

What is the relationship between the two sentences? 


A) cause and effect
 

B) contrast
 

C) repetition
 

D) statement & example
 

3. Answer the question based on what is stated or implied. 

There are two kinds of jewelry that I do. There is commercial jewelry--class rings, necklaces, the kinds of things most people wear. I sell these items to meet my expenses for raw materials, supplies, and to make my living. The other, more creative work I do makes me feel that I am developing as a craftsperson.

The author of this passage implies that:


A) Artists are poor.
 

B) There is no market for creative work.
 

C) Commercial and creative work fulfill different needs for the artist.
 

D) Rings and necklaces can not be creative. 
 

4. Read the passage below and choose the one organizational pattern from the lettered choices following the passage that best describes the way the author organized this paragraph. 

Did you know that the U.S. postal service handles 40% of the world's mail volume? Japan is the second largest carrier of cards and letters, but it handles only 8% of the world's mail. Perhaps the reason that the U.S. handles such a large volume of mail is the large number of personal letters American citizens write. Personal letters do not require a strict format, but they do have a few guidelines. The date should be written at the top of the letter, either in the center or in the right-hand corner. The salutation, "Dear ____," should begin the letter and should be followed by a comma instead of a colon which is used in the salutation of a business letter. The body of the letter should sound like you, and say the things you intend to say. Unlike in a business letter, you can use slang words, dashes, smiley faces, sentence fragments, and other kinds of casual forms of communication. Closing for personal letters are also a matter of personal preference. While a business letter requires you to use more formal closings such as "Sincerely," "Regards," or "Best Wishes," a personal letter can end with more casual phrases such as "Later," "Talk to you Soon," or "Bye." As with the rest of the letter, the closing should express your own feelings. 


A) comparison and contrast
 

B) cause and effect
 

C) example 
 

D) humor
 

5. Read the statements below and then choose the best answer to the question from the list of lettered choices that follows. 

Jenny does not like cake.

She does not like to bake it, to ice it, or to eat it.

What does the second sentence do?


A) It states the cause of the first.
 

B) It compares the three things Jenny does not like about cake.
 

C) It draws a conclusion about Jenny. 
 

D) It emphasizes what is stated in the first. 
 

6. Read the sentences below and then choose the best answer to the question from the list of lettered choices that follows. 

When we write a check that we know is going to "bounce," we are in fact performing a criminal act.

It is a crime to knowingly write a "hot" check, one we know we don't have sufficient funds to cover.

What does the second statement do?


A) It provides supporting evidence for the first statement.
 

B) It restates the central idea of the first sentence.
 

C ) It draws a conclusion from the first sentence.
 

D) It provides a contradictory point of view. 
 

7. Read the statements below and then choose the best answer to the question from the list of lettered choices that follows. 

The new Dance Tunes CD has proved to be very popular.It has sold 80,000 copies over the last year.

How are these two sentences related?


A) The first sentence explains the meaning of the second 
 

B) The second sentence provides evidence of the first.
 

C) The second sentence explains why the CD is popular.
 

D) The first sentence contradicts the second. 
 

8. Read the passage below and then choose the best answer to the question from the list of lettered choices that follows. 

Before the invention of automobiles and airplanes travel was a slow process. When traveling long distances families would be out of communication until the travelers reached their destination. Sometimes people lost touch with each other permanently. 

The author would most likely continue the passage with which of the following sentences?


A) Airplanes make travel more fun.
 

B) Driving a car helps families stay in touch.
 

C) Cars can be used to travel comfortably. 
 

D) Advances in communication have helped travelers stay in communication. 
 

9. Read the passage below and then choose the best answer to the question from the list of lettered choices that follows. 

Scuba diving is the most exhilarating experience I have ever had. The first time I went, the dark mirror of the water beckoned me to drop from the side of the boat. I jumped feet first and entered a brightly colored world populated with fish, plants, and objects I had never dreamed of.

Which of the following best describes the mood of the author after having this experience?


A) bored
 

B) excited
 

C) anxious
 

D)serene
 

10. Read the passage below and then choose the best answer to the question from the list of lettered choices that follows. 

Did you know that a half-gallon milk container holds about $50.00 in pennies? While all investment counselors realize that we must accumulate money in order to save, most recommend different kinds of investments for people who are in different stages of life. Older investors, those with limited funds to invest, or people with greater financial and family commitments, should take fewer risks. Younger, wealthier, and unmarried investors can affford to venture into the unknown.

Which of the following best describes the main idea of this passage?


A) A penny saved is a penny earned
 

B) Old people have the most money.
 

C) Our ages and stage of life are part of what determines the investments that are best for us.
 

D) Young people should concentrate on collecting pennies.
Appendix 2
Reading
Angels of Mercy 

The child in the hospital bed was just waking up after having his tonsils taken out. His throat hurt, and he was scared. However, the young nurse standing by his bed smiled so cheerfully that the little boy smiled back. He forgot to be afraid. The young nurse was May Paxton and she was deaf. 

May Paxton graduated from the Missouri School for the Deaf at Fulton near the year 1909. Three years later she went to see Dr. Katherine B. Richardson about becoming a nurse. Dr. Richardson was one of the founders of Mercy Hospital of Kansas City, Missouri. She had never heard of a deaf nurse. Dr. Richardson told May that her salary would be very small and that the work would be arduous. However, May said that hard work did not frighten her. Dr. Richardson was impressed with her, and accepted May as a student nurse. 

Dr. Richardson never regretted her decision. In fact, she was so pleased with May's work that she later accepted two other deaf women as student nurses. The first was Miss Marian Finch of Aberdeen, South Dakota, who was hard of hearing. The second was Miss Lillie "Bessie" Speaker of St. Joseph, Missouri. These three were called "the silent angels of Mercy Hospital" during the time they worked there. 

May and Marian did not know each other before Marian was hired by the hospital. When Marian first came to the hospital, Dr. Richardson introduced May to Marian. She showed them to the room they were to share. During the next two days, the two girls wrote notes to each other. Finally, other nurses asked Marian if she knew that May was deaf. Marian ran to the bedroom and asked May in sign if she really was deaf. May answered in sign. Then, as the joke sunk in, the two girls burst into laughter. 

May was always conscientious about following orders. Only once did she disobey Dr. Richardson. It took a lot of time to care for all the sick children, as a result, Dr. Richardson asked the nurses not to take the time to hold the new babies when they were crying. However, May hated to see the babies cry. When Dr. Richardson was not around, she found time to hold them. This small change helped the nursery to run much more smoothly. When Dr. Richardson discovered what May was doing, she recognized that May's actions had improved the nursery, and decided to overlook May's disobedience. 

In spite of their success, none of the girls finished the nursing program. Marian had to go back to South Dakota because of a family problem. Illness forced Bessie to give up her nursing career. May decided to give up nursing for marriage, and married Alexander Benoit. 

Dr. Richardson often spoke of her faith in the girls' ability to learn nursing. She wrote to May, "For three years, you have been with us ... It is wonderful to me that no man, woman or child ever, to my knowledge, made a complaint against you ... "

Content Questions

 1. May Paxton started working at Mercy Hospital:

a.
in 1909.

b.
before she graduated from the Missouri School.

c.
three years after she graduated from the Missouri School.

d.
three years after she went to see Dr. Richardson.

2. When May disobeyed Dr. Richardson's orders about holding babies:

a.
Dr. Richardson was very angry.

b.
Dr. Richardson didn't know because she wasn't there.

c.
May was fired.

d.
Dr. Richardson didn't say anything about it.

3. May and Marian communicated by writing at first because:

a.
they didn't know each other and were shy.

b.
they were playing a joke on each other.

c.
neither one of them knew that the other was deaf.

d.
Marian was a hearing person.

4. We can guess from this passage that:

a.
May was fond of children and babies.

b.
May hated her job and left as soon as she could.

c.
May enjoyed working in the Emergency Room.

d.
May preferred to work with deaf people.

Vocabulary

Click on the word or phrase that means the same as the underlined word or phrase. 

1. The young nurse smiled so cheerfully that the little boy smiled back.

a.
quickly

b.
happily

c.
sweetly

d.
loudly

2. Dr. Richardson told May that the work would be arduous.

a.
interesting

b.
loving

c.
hard

d.
dangerous

3. Dr. Richardson told May that her salary would be very small.

a.
work

b.
room

c.
uniform

d.
pay

4. Only once did she disobey Dr. Richardson's orders.

a.
follow

b.
listen to

c.
not follow

d.
disagree with

5. Dr. Richardson decided to overlook May's disobedience.

a.
not pay attention to

b.
punish

c.
watch

d.
look over

Appendix 3

Plan of Lesson

VISUAL AIDS:

1. A diagram summarising stages of the lesson based on the story “The Tower of London”

2. A picture of the Tower of London.
I. Pre-reading Activities: 

1. Discussion of the picture. 

2. Listening to the text on historical background. 

3. Completing a diagram with words from the text. 

4. Reading the last sentence of the story.

5. Poster presentation of the main characters of the story. 

6. Guessing the meaning of the unfamiliar words from the context.
II. Reading Activities:

Reading the story “The Tower of London”.
III. Post-reading Activities: 

1. Reading comprehension.

2. Giving the reason why the two boys were never seen again. 

3. Writing a short essay to summarise the story of the princes in the Tower.

4. Discussion. 

5. Post-reading research.
LESSON NOTES

I. Pre-reading Activities: 

Purpose:

a) Preparing pupils to comprehend the story by activating their background knowledge.

b) Stimulating interest in the story and motivating pupils to read. 

c) Previewing the text before reading it in order to have a general understanding of its theme. 

Procedure:

1. Discussion of the picture “The Tower of London”. 

a) What can you see in the picture? 

b) Where is it located? 

c) What do you know about the Tower of London? 

2. Listening to the text on historical background. 

3. Completing a diagram with the words from the text.
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II. Reading Activities
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Pupils read the story “The Tower of London”.

THE TOWER OF LONDON

The Tower of London bears the official title of “Her Majesty’s Palace and Fortress of the Tower of London.” The name “Tower of London” has long been used for the whole of the great fortress and palace founded by William the Conqueror. William raised the Tower to defend the city, placing it at the south-east corner of the city. The strategic position gives the Tower control of the River Thames and London Bridge as well as the city itself. Since then it has, in turn, been used as a fortress, palace and prison – it witnessed murders, executions, and years of solitary imprisonment. It is one of England’s finest castles and as one of the strongest and most impregnate fortresses in the land, is the guardian of the Crown Jewels. It also houses Britain’s finest collection of arms and armour and many other displays depicting nine colourful centuries of British history. 

The two young princes Edward and Richard were the sons of King Edward IV. When the King died in 1483 the elder of two brothers, Edward, became King Edward V. But two months later Gloucester, who was the princes’ uncle and “protector”, sent the boys to the Tower of London. This was in July. No one saw the two princes alive again. The same month Gloucester became King Richard III.

In 1674 some workmen found a chest containing the skeletons of two children under a staircase in the Tower of London. The remains were reinterred in the “Innocents’ Corner” at Westminster Abbey by the command of Charles II. Most historians think that they were the bones of the two young princes, Edward and Richard. Historians also believe that the boys died of suffocation and that their uncle Richard gave an order to murder them because he wanted to be King. That’s why some people call the Tower “the Bloody Tower”, a name possibly bestowed based on this incident. 

4. Reading the last sentence of the story “That’s why some people call the Tower the ‘Bloody Tower’”. Discuss in pairs what you think is meant by this sentence.

5. Poster presentation of the main characters of the story. 

Look at the poster “The United Kingdom – Ten Centuries in the Making” and find the period of time when King Edward V reigned (1483). He reigned for a short period of time. Say what you think happened to King Edward V.

6. Find in the story the word that means “a kind of death” (suffocation). Translate it. Guess the meaning of the unfamiliar words from context.

III. Post-reading Activities

A. Reading Comprehension 

1. Answer the questions:

1. Who was the princes’ father?

2. How old was Edward when he became King? 

3. Who was the princes’ “protector”?

4. When did the princes disappear?

5. What did some workmen find in 1674?

6. Where did the workmen find them?

7. How do historians think the princes died? 

2. Correct the statements:

1. Richard III was a good king.

2. He sent the princes to Westminster Abbey.

3. Richard III was the princes’ father.

4. Workmen found the skeletons in a garden. 

5. Historians believe the two princes died naturally.

B. Give reasons why the two boys were never seen again. 

C. Write a summary of the story of the princes in the Tower.

Write: 

– who they were;

– when they lived;

– what happened to their father; 

– what their uncle did;

– what historians think happened to them. 

D. Discussion

1. Give personal reactions to the story.

2. Share your opinion about…

E. Post-reading Research 

1. Why is royal power so attractive to people? 

2. Collect as much information as you can about similar historical events from books, newspapers and magazines.

Appendix 4
Top 10 Ways to Improve Reading Skills

Nothing is more important to academic achievement than being a good reader. Parents know their children best and can provide the one-on-one time and attention that will lead them to success in reading. Here is a list of ways to help your children become more effective readers.

1. Set aside a regular time to read to your children every day.

Studies show that regularly reading out loud to children will produce significant gains in reading comprehension, vocabulary, and the decoding of words. Whether your children are preschoolers or preteens, it will increase their desire to read independently.

2. Surround your children with reading material.

Children with a large array of reading materials in their homes score higher on standardized tests. Tempt your kids to read by having a large supply of appealing books and magazines at their reading level. Put the reading materials in cars, bathrooms, bedrooms, family rooms, and even by the TV.

3. Have a family reading time.

Establish a daily 15 to 30 minute time when everyone in the family reads together silently. Seeing you read will inspire your children to read. Just 15 minutes of daily practice is sufficient to increase their reading fluency.

4. Encourage a wide variety of reading activities.

Make reading an integral part of your children's lives. Have them read menus, roadside signs, game directions, weather reports, movie time listings, and other practical everyday information. Also, make sure they always have something to read in their spare time when they could be waiting for appointments or riding in a car.

5. Develop the library habit.

Entice your children to read more by taking them to the library every few weeks to get new reading materials. The library also offers reading programs for children of all ages that may appeal to your children and further increase their interest in reading.

6. Be knowledgeable about your children's progress.

Find out what reading skills they are expected to have at each grade level. The school's curriculum will give you this information. Track their progress in acquiring basic reading skills on report cards and standardized tests.

7. Look for reading problems.

Teachers do not always detect children's reading problems until they've become serious. Find out if your children can sound out words, know sight words, use context to identify unknown words, and clearly understand what they read.

8. Get help promptly for reading problems.

Reading problems do not magically disappear with time. The earlier children receive help, the more likely they will become good readers. Make sure your children receive necessary help from teachers, tutors, or learning centers as soon as you discover a problem.

9. Use a variety of aids to help your children.

To help your children improve their reading, use textbooks, computer programs, books-on-tape, and other materials available in stores. Games are especially good choices because they let children have fun as they work on their skills.

10. Show enthusiasm for your children's reading. 

Your reaction has a great influence on how hard they will try to become good readers. Be sure to give them genuine praise for their efforts.




